NB This module is in two parts because of the size of the files.
Some of the screens have links and interactive buttons on them
All of the resources indicated in the Presentation are available as Back‐up links on the
ALL Connect Blog.

1

Watch this video clip of some French children acting out a conversation. They are CM2,
the equivalent of Year 6. Lead a small discussion about the children’s engagement and
achievement. Might your own Year 6 pupils be able to do this? Might Year 6 be able to
do more at the end of four years?
We shall see more examples of children in upper Key Stage 2 later. What skills are we
teaching with this sort of interchange? How has the children’s teacher tried to
incorporate the idea of responding to unpredictable questions (even if they are
planned)?
This video is also available at:
http://allconnectwiki.pbworks.com/w/file/fetch/91601634/KS2%20Speaking%20Part%2
02%20media1.wmv.

2

If speaking is frightening for some of us, then it is likely also to be daunting for children.
We should be patient, but at the same time we need to encourage everyone to
contribute. One way is to allocate children to a team and choose a team to answer a
question or perform a task. This develops collective responsibility and team work. The
animal wheel on the slide is an example of how to generate a team at random. The file is
a flash type application. If Flash is not on your system, the application can be activated
by dropping it onto a web browser (no need to be online). 3 minutes

3

If you have a puppet or a mask, you can practise dialogues and stories. Even older
children enjoy using them. There are other advantages there are with puppets: they
help shy children to project a different persona. Actually, persona is the Latin word for
mask….
How do we respond to children who are reluctant to have a go?

4

Video clip of puppet conversations: 1m39 seconds.
This is Year 4. They are improvising short conversations with puppets. Compare their
level of language with the English role plays we have just watched. What are your
thoughts?
Video also available at:
http://allconnectwiki.pbworks.com/w/file/fetch/91603905/KS2%20Speaking%20Part%2
02%20media5.wmv

5

How might we recycle basic information, such as greetings, name and age into a
different context so as to make it more creative. Why might this be important?

6

Are there any themes or topics that we teach in Key Stage 2 that could be also done in a
second language?
Consider what themes you already cover.
The farm context allows children to relate directly, using the first person, e.g. Ich höre…
veo… to the sights, sounds, smells of the farmyard, for example. This means you are
introducing, and using new vocabulary immediately in sentences and in context. This
may be a challenge in German if you think that you shouldn’t use the accusative case
until the children have learnt the subject form of a verb, but, as you may remember
from the grammar module, we are not normally constructing our lessons around the
grammatical structure. When children have been exposed to a structure many times and
have practised it in context, then we can confidently ask them to make hypotheses
about the grammar and syntax. That’s why it’s important to let learners experience
longer passages, both passively and actively. You may have the wonderful experience of
hearing a child try to make sense of a structure by explaining how it works. Many
children in Year 5 and 6 are excellent at making that sort of connection. All of this
implies careful planning so that any text repeats a structure, thus allowing children to
practise it inside the context.
The next stage is to think of the minimum amount of language needed to produce
meaningful communication. For example, ask the participants to produce a minimalist
dialogue between Henry Vlll and each of his wives in turn. If they need any prompting,
try, “Anne, I love you. Catherine, I want a divorce. Anne, I don’t love you. Off with her
head!” (2‐3 minutes)

7

7

Video clip: Learning about the planets (1: 38 minutes)
Here the teacher is working on the theme of the planets with her Year 5 class and they
are discovering a poem to help them remember the order of the planets. Notice how
she links the work to what the children have been doing already. She incorporates
thinking skills and literacy. Note also her use of the target language and the ways in
which she supports its use. Ask the teachers to suggest aspects of the programme of
study which are covered in this very short clip. The clip is part of a sequence which is
explored more fully in the on‐line follow up resources. 5 minutes
Video also available at:
http://allconnectwiki.pbworks.com/w/file/fetch/91601595/KS2%20Speaking%20Part%2
02%20media2.wmv

8

Remembering that we want to link to as many different aspects of children’s learning as
possible and to involve as many senses as we can, here are some ideas for involving
physical activity in language learning.
Click on the parachute to open the sheet “German Parachutes”, a resource produced by
Darryl Bailey and Hilary Phillips from Brighton. You will see that, at one level you can
practise parts of the body, and at another, learn a sequence of sentences to play a pirate
game, effectively constructing a narrative. (5 minutes)

9

The next series of activities focus on using stories to develop speaking in different ways.
View the PowerPoint Quelle heure est‐il M. Loup. Reflect on which elements of the audit
are present here. What are the implications for practising numbers? Which vocabulary
items might the children already have met? How might they then create their own story
for presentation and/or acting out to the class? The narrative recalls the children’s
playground game, “What time is it Mr Wolf”, which is also the theme of the reading
book “Je m’habille et je te croque” by Bénédicte Guettier, and which is also available in
German and Spanish. The book and this presentation also provide an opportunity for
guided and creative writing.
How might you adapt the story to introduce more elements? A second version Quelle
heure est‐il M. Loup 2.ppt is available in Follow‐up 4 on the ALL Connect blog; this
adapts the time to introduce higher numbers, and will show how we can use the same
materials to build in progression whilst at the same time revisiting known structures. 6
minutes

10

Open up the file “grenouille” by clicking on the frog. Spot which particular phoneme is
being practised here (it is /u/ (ou). Would you exploit the story in the same way with
Year 3 and Year 6? What happens if children laugh at the end of the story the first time
they experience it?

11

Consider the importance to younger learners of experiencing language without having to
understand it all.
For this story you would have the text and display key phrases. Ask the children to put
up their hands when they hear the phrase. With German there are lots of words similar
to English that the children will be able to pick out, with guidance. Some children will
hear, and repeat, phrases like “Wer hat mir auf den Kopf gemacht? after very few
hearings.

12

13

View this short clip. These Year five children are reading the book “Je veux une soeur”
from the Little Princess series by Tony Ross. What basic skills are in evidence? What are
the children’s achievements in French? By the way, many of these stories are available
on YouTube as well. Primary teachers will recognise the technique of shared reading
which may be less used in Key Stage 3. 3 minutes
Video also available at:
http://allconnectwiki.pbworks.com/w/file/fetch/91601607/KS2%20Speaking%20Part%2
02%20media3.wmv

14

Although this clip is a German lesson, it has been shown many times to primary trainees
who have French / Spanish as their only language. The clip is a gem, a master class in
shared whole class narration.
Of particular interest for teachers in terms of methodology are the following points:
1) The teacher’s voice drops out progressively, as learners become more confident
themselves.
2) The teacher pauses the narrative to go off tangentially, exploiting the opportunity to
revise key areas of vocabulary and other skills – e.g. phonics, colours.
3) The teacher involves individuals (e.g. Jordan) in the story to personalise it and bring it
closer to the whole class.
4) It is clear that this is not the first / only time the pupils have done this story – it is
clearly something that they have worked on, and re‐visit every now and then.
Familiarity brings confidence and enjoyment to speaking.
Video also available at:
http://allconnectwiki.pbworks.com/w/file/fetch/91601622/KS2%20Speaking%20Part%2
02%20media4.wmv

15

Refer back to Handout 3, the audit.
The handout has a key showing the different aspects of speaking‐related activity we
have explored in this module, as follows:
1 Dictation 2 Teaching phonics
3 Classroom language 4 Songs, poems and
rhymes
5 Conversations
6 Using the primary curriculum
7 Using stories

16

Think back to any activities you have seen which cover any of the above. This will give
you an idea of the activities or ideas that have been particularly appealing to you .

17

Next steps. Look at what you are currently doing and assess the extent to which you are
covering the curriculum, perhaps by using a blank copy of the audit (Handout 3).
End of the Speaking Module.
There is an Action Plan to help you plan , along with optional follow‐on activities in the
ALL Connect Blog for Speaking, and don’t forget to visit the Speaking wiki:
http://all‐speaking.wikidot.com/
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