This is the version for use by a trainer.
Rationale: 10 minutes
POS Task 1: 10 minutes
Linguistic Knowledge Task 2: 15-20
Nouns – Verbs: 5 minutes
Speaking focus and Tasks 3 & 4: 15 minutes
Key Skills: 8 minutes
Intercultural understanding & Task 5: 10 minutes
Section 6 and Task 6: 15 minutes
Sections 7, 8, 9, 10 and Handouts for 7 & 8: 15 minutes
Final summary and questions: 10 minutes
( = 2 hours)
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Rationale: Slides 3-8 (This whole section to take 10 mins maximum)
The new Programme of Study is now no longer so new.
We have KS2 and KS3 Programmes of Study that join up language learning coherently
over seven years for the first time, and yet…
as the Language Trends Survey confirms, it is not yet a high priority for primary and
secondary schools to be in contact to promote effective transition, let alone work
together more widely to promote effective cross-phase teaching and learning.
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p.66 Language Trends Survey 2015
Summarise the information below, to explain the data here a bit more fully:
Some 44 per cent of responding primary schools reported that they have no
contact at all with the
language departments of local secondary schools. This is a slight improvement on
the 46 per cent
of primary schools which said they had no subject-specific contacts with
secondary schools in
2013/14. Some primary schools do not have strong links generally with their
secondary schools,
others say that collaboration that had existed previously has been curtailed:
‘In the past the local secondary school was a specialist language school. They
offered outreach
sessions and links for support. This has changed recently.’
‘We used to have outreach support and secondary schools provided training and
came in to
teach, however in the last two/three years this has been withdrawn. We now
deliver and plan our
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own sessions without this support.’
Those primary schools which did have contact (356 of the 635 schools which
responded to this
question) were asked to describe the nature of their contact. The most common
forms of contact
are a simple informal exchange of information (26 per cent) or participation in
networks/cluster
meetings (22 per cent). Nearly one in five primary schools (18 per cent) benefits
from language
teaching being provided by secondary teachers, although this does not mean that
the secondary
teachers are the main providers of language teaching (see section 4.5 above).
Comments show the
types of arrangement which have been established.
You might discuss whether this picture has improved since the 2015 report, and in
what ways.
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And yet, at a transition meeting with teachers in Cambridgeshire, we shared
these thoughts (as on screen) :
Primary teachers...
have a professional concern for MFL transition questions
care about their pupils’ future education and have strong relationships with their
pupils
don’t want their work to be wasted when pupils move on to secondary school.
usually live and work in communities where they will meet ex-pupils or parents
or siblings who will comment on their transition experience.
Secondary teachers...
share these concerns.
have a direct interest in getting transition right because progress and ultimately,
attainment depend on it.
know that a smooth continuation in learning is vital, and this includes an
awareness of the topics, vocabulary, levels, skills and interest / enthusiasm pupils
have developed.
want to know about the learning experiences Y6 pupils have had: e.g. if they
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have written stories, filmed presentations, learned songs, used skype, mixed
foreign language learning into everyday exchanges.
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What do pupils want?
Pupils are also very keen for us to get this right!
Pupils want...
secondary teachers to know what their achievements and successes have been in
Primary MFL and how much they have enjoyed it.
their secondary school teachers to know them as people the same way their
primary class teacher did.
Secondary teachers have every reason to build excellent relationships with
primary languages teachers. Let’s seize the day!
In our secondary schools, is it time to start thinking about the best way to begin
Year 7 language learning based on where it has got to in Year 6?
Is our curriculum rich enough for pupils who know words like “hungry” and
“caterpillar” already?
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At KS3 we will get it right when we organise the learning in such a way as to allow
learners to show us what they already know and how well they have mastered
this knowledge, such that we can quickly build constructively on prior learning,
avoiding as far as possible any downturn in either achievement or motivation.
We want to welcome previous knowledge and make it clear that it all counts.
To do this KS3 teachers need to know...
what has been taught in terms of conceptual knowledge (grammar) and content
(vocabulary)
what learning looks like in the primary classroom, both in terms of methodology
/ pedagogy and also learners’ responses to those methods (learning preferences)
how well individual learners have mastered what they have been learning
(measuring the outcomes)
We will know we are getting it right when learners are positively motivated in the
classroom and they make rapid and sustained progression in the subject.
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At KS2 we will get it right when we ensure that language learning is given
sufficient time within the curriculum, when lessons are regular and do not get
dropped for special events (which is the case more than any other curriculum
subject), when we are confident in our teaching, well-resourced, planning for
progression such that we meet the requirements of the KS2 Programme of Study,
and when we sustain enthusiasm and interest across all four years of compulsory
language learning.
To do this KS2 teachers need to know...
how to understand progression across the four years of KS2, breaking down the
overall curriculum requirements into progressive steps
how to balance the four skills listening, speaking, reading and writing
how to assess pupil progress
what language learning looks like in Year 7
The aim of the Transition Toolkit is to support this process of development of
shared knowledge, understanding and collaboration.
So the toolkit has
1) ideas and suggestions for cross-phase collaboration, information sharing on,
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before and past the point of transfer, assessment in Year 7 and specific bridging
projects. It is expected that these will be adapted by teachers to suit their own
particular sets of circumstances.
2) ideas, strategies and resources designed to expand KS2 and KS3 teachers’
understanding of the knowledge, skills and understanding outlined in the
programmes of study. It details the key linguistic knowledge and skills that primary
children develop during KS2, and explores the implications for teaching at KS3.
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Task 1: Programme of Study card sort – available from the blog
Allow 10 minutes for the task.
Ensure that teachers are in mixed primary and secondary groups.
Ask teachers to put the KS2 cards on the left hand side and their matching KS3
statement on the right hand side.
Use the standard order of
listening
speaking
reading
writing
grammar
Encourage discussion of the progressions
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We are now going to look at parts of the toolkit and associated resources, as a way to
exploring the importance of sharing knowledge about linguistic and skills development
across the two phases.
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We are now going to look at parts of the toolkit and associated resources, as a way of
exploring the importance of sharing knowledge about linguistic and skills development
across the two phases.
Clearly we haven’t got the time in this session to look at everything in detail, but to get a
really good idea of both the toolkit guidance and the resources that are on the wikis to
support teachers, we are going to look at two specific examples from Section 3 on
Linguistic Knowledge.
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This is an extract from Section 3 – Key linguistic knowledge at KS2.
Within the toolkit there are links to online resources on different wikis, that help to
support the teaching of specific elements.
For example, on this page there’s a link to several resources on the Grammar wiki, one
of which is a KS2 Spanish resource on pencil case items.
Find on the blog Handout: Task 2 KS2 Spanish Pencil Case Indefinite Articles and Task
2b Linguistic knowledge analysis sheet
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Give teachers 10-15 mins for the task
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Feedback: 5 minutes
This slide is to support feedback and discussion on Task 2.
Trainers may not want to use the slide as is, but instead prefer to lead discussion more
informally.
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Slides 16-17 3 minutes
Let’s continue to think about the implications for KS3 teaching for a moment.
For example, if we imagine that this is the sort of activity that pupils do at KS2 to
build up a series of nouns in their memory, at KS3 we could consider putting
much more of a focus on verb structures in our oral practice.
As the toolkit suggestion: “Instead we would ask pupils how many sentences
they can make with the word “banane”. “J’aime les bananes.” “J’ai une banane.”
“Les bananes sont jaunes”, “Je n’ai pas de banane aujourd’hui.” “J’ai mangé une
banane.” “Voici une banane.” “J’ai mangé ta banane.”
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Whole of section 3: Slides 18 – 22 = 20 minutes
2-3 minutes
2nd example – question words and specific questions.
Let’s have a look at a video clip – this is on the ALL Connect Blog – of KS2 German
learners asking and answering questions.
Then we will look at how we need to move learners on from this point in their speaking
in KS3.
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Video = 40 seconds
Questions (and answers)
engage in conversations; ask and answer questions; express opinions
and respond to those of others; seek clarification and help*
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Handout: French Keep Talking à la plage
Give the explanation and then ask teachers to circulate, doing the activity. 8
minutes in total
So, if that’s what pupils can do without a script at KS2, we need to develop
speaking further with pupils at KS3.
Apart from continuing to focus on question forming throughout KS3, across
different topic areas, and increasingly across different time frames, we also need
pupils to develop the length and interest of what they can say.
Sometimes this is as much about giving pupils ideas about what to say as it is
about the language.
The Toolkit describes one type of resource that works particularly well to support
this at KS3 and there are lots of examples on the ALL Speaking Wiki.
The Keep Talking resources on the ALL Speaking Wiki support growing pupil
spontaneity in developing longer answers. For example, [link to Speaking wiki
French Keep Talking à la plage] Keep Talking about the Beach. Pupils work in
pairs with the sheet in front of them. One partner tells the other in English what
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to say. The other partner uses the sheet to say it in French. This is done in small
chunks, but making up extended coherent answers. For example:
I like
to go to the beach
can swim
or
have a picnic
prefer
to play on the arcades
for example at the weekend
beach
but
it was raining
so

especially if it is sunny
but if

because

it rains

I
I

I was going to

go to the

I decided to

return home…

Using the sheet, saying the French is the easy part. Thinking of something
coherent and sophisticated to say has to be developed just as much. Pupils can
then swap partners and keep practising. “Speed dating” involves them doing this
activity with a series of partners, speaking French for three or four minutes with
each partner. The idea is that each partner they work with will challenge them to
say something different.
To reduce reliance on the sheet, the teacher can provide a version that has no
English translation. As the pupils move on to more and more partners, they can
decide when they are ready to work without looking at the sheet at all, or to look
at it only when they need it. At the end of the activity, pupils can speak
spontaneously about Going to the Beach using a repertoire of chunks of French
that can be reused and recombined to express themselves.
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Explanation: 2 minutes
Classroom language at KS2
Pupils are expected to: seek clarification and help
At KS3 we clearly want to build on pupils’ use of language in the classroom for
routine purposes. Here is an idea for this form the ALL Speaking Wiki (explained
in the toolkit)
As explained in the Toolkit:
Another resource to incentivise spontaneous classroom use of the target
language for real communication is the Target Language Bingo on the ALL
Speaking Wiki:

TL Bingo French: http://all-speaking.wikidot.com/dataentry:tl-bingo-french
TL Bingo German: http://all-speaking.wikidot.com/dataentry:tl-bingo-german
TL Bingo Spanish: http://all-speaking.wikidot.com/dataentry:tl-bingo-spanish

The coloured laminated grid is stuck on the wall. When the teacher hears a pupil
using the target language, they put the pupil’s initials on one of the circles on the
grid. The different circles are for different types of language. Purple is for using
the target language to be friendly or polite. Red is for talking to another pupil in
the target language. Yellow is for asking the teacher something. Blue is for giving
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an opinion or information. When four circles in a row on the grid have been hit,
the teacher gives all the pupils with a circle in that row a reward in line with the
school’s reward policy (usually a merit).
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Section 4: 10 minutes total
Again, we will focus on just one example from the Key Skills section.
It’s a strategically important one for joining up practice cross-phase, where possible.
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2-3 minutes
If secondary and primary colleagues are looking for a useful starting point
for working together to join up aspects of their language provision, they
may find it beneficial to agree how they approach the teaching of the
sound-writing relationship. It can be helpful to consider the progression of
this skill across both key stages.
Ask teachers to say where they think the point of transition might be (they always say
6/7)
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5 minutes
There are resources to support phonics teaching on the speaking wiki, like
this one, for example.
Obviously there are lots of different ways and words to use to teach
phonics, this is just one example.
A useful thing would be to focus a liaison meeting in your primary –
secondary cluster around the key phonics words and gestures that you
want to use. This can be a shared ‘language’ of pronunciation that can
make a huge difference to learners in both phases.
Trainer to model the approach to teaching key words with gestures if
teachers are not familiar with this.
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Tell teachers we don’t have time to explore intercultural knowledge and understanding
with them, but commend section 5 of the toolkit to them (!) and highlight that there are
thoughts about how this strand progresses from KS2 through KS3.
We know that knowledge of the TL country is now required at GCSE and that this is one
of the most motivating aspects of teaching and learning a foreign language.
There are resources on the wikis to support teachers (with links described within the
toolkit)
ALL Literature Wiki: all-literature.wikidot.com
ALL Speaking Wiki: all-speaking.wikidot.com
ALL Grammar Wiki: all-grammar.wikidot.com
ALL Writing & Translation Wiki: all-writingtranslation.wikidot.com
ALL Progression & Transition Wiki: all-progressiontransition.wikidot.com
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Section 5: 10 minutes
(NB: If you are running behind time then cut the example) and move straight on.
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This is the advice in the toolkit for building intercultural understanding into your
teaching.
There are some examples of resources, too, on the wikis.
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Read this poem out to the class clearly and slowly, clicking to bring the pictures on
individually to support understanding of each line. Then tell them that they are going to
need to be ACTIVE and noticing and use their memory skills as you are going to read the
poem to them again, given them 2 mins to read it again to themselves and then give the
a version with gaps for them to put back together. Flick forward to show them what
their task will look like.
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Explain that this task then goes out to students to try to do from memory.
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Go through the answers with them. Ask additional questions in TL like pourquoi c’est
italien et pas italienne?’ to see how much they are noticing about the gender & number
agreements.
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Teacher instructions:
Use this slide just as a backdrop to explain/model how our worlds are made up of a
huge number of different country influences. Perhaps put a few of your own pictures
over the top e.g. your own car and where it comes from. Explain that their task is going
to be to make a display collage of themselves and their world. They can use computers
or just draw and label OR cut from a magazine. Give them an A5 copy of the model
phrases. NB: MAKE CLEAR THAT THE FORMAT FOR THIS USES COUNTRIES – MY …….IS
FROM….+ COUNTRY. Encourage them to use their dictionaries.
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Prompts for the student homework task that follows the lesson.
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Section 6: Allow 15 minutes, including the discussion Task 5
This section is all about how different groups can interact cross-phase.
We will focus for a moment on teachers (as we are all teachers here!)
The toolkit offers suggestions for making contact, about cross-phase observations and
about liaison meetings.
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Allow 5 minutes for this only.
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Ask teachers to read these suggestions and comment.
Any they have that are different?
(Trainer to note them down as they can be added to the toolkit in due course).
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Sections 7,8,9,10: Allow 15 mins altogether
(4 x slides of information-giving, signposting, with two Handout examples for section
7 and section 8)
These are the main elements that need to be shared on transition. There are many ways
to do this, and several are shared via the toolkit.
Detailed guidance for sharing information between phases are provided in the toolkit
and example proformas are on the transition and progression wiki: allprogressiontransition.wikidot.com
Handout: Sample transition information proforma
Any comments?
Emphasise that there are several different examples and that they are editable if
downloaded from the transition and progression wiki (link above).
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Again, lots of examples on the transition and progression wiki.
Handout: Y7 Start to year Spanish questionnaire
Stress that this is on the wiki and can be adapted to suit local needs.
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Again, lots of examples on the wiki.
Trainer describes one project from the list with which s/he is familiar, e.g. Eurovision and
encourages teachers to read the section in the toolkit and follow up any links that are of
interest.
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The task KS3 teachers have is to:
1) get to know their pupils asap
2) devise ways of continuing their learning that challenge and interest pupils
There are different sections in this chapter of the toolkit, giving ideas about how to do
this.
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Allow final 10 minutes for this to allow for questions and not rushing.
Revisit this slide very briefly to remind people what they have done during the
session.
Allow people the opportunity to ask questions.
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Access the material online for yourself and/or for your department
You can, of course, download the complete Toolkit from the blog
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